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9ŘƛǘƻǊǎΩ CƻǊŜǿƻǊŘ 

ReCLes.pt ς the Association of Language Centres in Higher Education in Portugal ς was honoured 

to host the ReCLes.pt 2014 International Conference on Languages and the Market: 

Competitiveness and Employability at the Estoril Higher Institute for Tourism and Hotel Studies 

(ESHTE ς Escola Superior de Hotelaria e Turismo de Portugal). This topic is pivotal for the 

development and improvement of specific language skills that serve different areas in the labour 

market. Indeed, according to the report Languages for Jobs: Providing multilingual 

communication skills for the labour market, a report set up under the Education and Training 

2020 framework, lŀƴƎǳŀƎŜ ƭŜŀǊƴƛƴƎ ǎƘƻǳƭŘ ōŜ άōŜǘǘŜǊ ƎŜŀǊŜŘ ǘƻ ǇǊƻŦŜǎǎƛƻƴŀƭ ŎƻƴǘŜȄǘǎ ŀƴŘ ǘƘŜ 

ƴŜŜŘǎέ ƻŦ ǘƘŜ Ƨƻō ƳŀǊƪŜǘ ǎƛƴŎŜ ŘƻƛƴƎ ǎƻ ǿƛƭƭ ǘƘŜƴ ōŜƴŜŦƛǘ ƴƻǘ ƻƴƭȅ ƭŜŀǊƴŜǊǎ ōǳǘ ŀƭǎƻ άǘƘƻǎŜ 

seeking to employ people who are well-trained and properly qualified to assume their 

ǇǊƻŦŜǎǎƛƻƴŀƭ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎέ ό2011: 4).  

Although the working group did include representatives from Italy and Ireland, it did not include 

Spain or Portugal, meaning that only two of the five most troubled countries in terms of their 

employment and economic situations contributed to the final report. This lack of representation 

motivated, in part, the conference theme for the ReCLes.pt 2014 International Conference, with 

the dual need for ever-improving research results for language teaching and the increasing 

relevance of language learning at a time of staggering austerity and rising rates of youth 

unemployment. Indeed, the ability to speak a number of foreign languages not only generates 

economic benefits and fosters employability but also promotes the mobility of professionals and 

diverse business activities, enabling companies to perform successfully on the global stage. 

From the confluence of educators, researchers and representatives from the business world 

debating languages as competitive assets in professional contexts, a selection of authors were 

invited to publish their papers in this volume. The collection comprises eleven relevant papers 

in Portuguese and in English divided in five topics: Languages, Culture and Employability; 

Languages and Technology; Languages and New Technologies; Languages for Tourism Purposes; 

and Content and Language Integrated Learning (CLIL).  

On the topic of Languages, Culture and EmployabilityΣ aƻƴƛƪŀ IǊŜōŀŎƪƻǾŀΩǎ ŀǊǘƛŎƭŜ ƻƴ 

άLƴǘŜǊŎǳƭǘǳǊŀƭ /ƻƳƳǳƴƛŎŀǘƛǾŜ /ƻƳǇŜǘŜƴŎŜ ŀƴŘ ǘƘŜ aŀƴŀƎŜƳŜƴǘ 5ƛƳŜƴǎƛƻƴ ƻŦ /ǳƭǘǳǊŜέ 

explores the impact of intercultural contexts on communication competencies in a foreign 

language, specifically English. The author describes the clear competitive advantage of 

intercultural competence in the corporate sector, covering perceptions of stereotypes, time and 

negotiating as well as issues of hierarchy, individualism and indulgency, among others. She 

brings her personal experience as a Czech to her outline of Czech cultural values to determine 

sources of cultural clashes and suggest some strategies for applying intercultural competence in 

management situations.  

On the same topic, Abdelaziz YŜǎōƛΩǎ άForeign Language Mastery and Glocal Employabilityέ 

reflects on the linguistic map of Morocco and the functional specializations of each language of 

ǘƘŜ ŎƻǳƴǘǊȅΩǎ ǇŀǘŜƴǘ ƳǳƭǘƛƭƛƴƎǳŀƭƛǎƳ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ŜŎƻƴƻƳƛŎ ǊŜƭŜǾŀƴŎŜ ƻŦ ǘŜŀŎƘƛƴƎ ǘƘŜƛǊ 

various foreign languages for the global market. This analysis is made within the context 

Moroccan language planning policies, concerning Arabization, Arabic and Amazigh as well as the 

status of French and English. Kesbi concludes with the proposal of English as a lingua franca to 

ǎǳǇǇƻǊǘ ǘƘŜ ŎƻǳƴǘǊȅΩǎ Ƴƻǎǘ ǊŜŎŜƴǘ ǇǊƻƎǊŜǎǎƛǾŜ ŦǊŜŜ ǘǊŀŘŜ ŀƎǊŜŜƳŜƴǘǎΦ  

On the topic Languages and Technologies, the volume offers five articles, the first of which is 

ά¢ƘŜ {ǘŀǘǳǎ ƻŦ EFL Teaching in Moroccan Vocational Schools: A case study at the Meknès School 
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ƻŦ ¢ŜŎƘƴƻƭƻƎȅέΣ aƻƘŀƳŜŘ 9ƭ YŀƴŘƻǳǎǎƛ ŀǊƎǳŜǎ ǘƘŜ ƛƴŀŘŜǉǳŀŎȅ ƻŦ ǘƘŜ ƭƛƴƎuistic competence of 

recent graduates and their challenges in the labour market. His research is based on a case study 

of local English language courses to ascertain the compatibility of the course content with the 

ǎǘǳŘŜƴǘǎΩ ǾƻŎŀǘƛƻƴŀƭ ƻǊƛŜƴǘŀǘƛƻƴǎ ǿƘƛƭŜ ǳƴŎƻǾŜǊƛƴƎ ǘŜŀŎƘŜǊǎΩ ŀǘǘƛǘǳŘŜǎ ŀƴŘ ƻǇƛƴƛƻƴǎ ǘƻǿŀǊŘǎ ŀ 

number of pedagogical practices, including the corporate culture of their school, course 

ƳŀǘŜǊƛŀƭΣ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ ŦƻǊ English for Specific Purposes (ESP) versus general English and 

the perceived need for further teacher training.  

Lƴ ƭƛƴŜ ǿƛǘƘ ǘŜŎƘƴƛŎŀƭ ŎƻƴŎŜǊƴǎ ŦƻǊ ŦǳǘǳǊŜ 9ƴƎƛƴŜŜǊǎΣ aƛƭŀƴ {ƳǳǘƴȅΩǎ ŀǊǘƛŎƭŜ ƻƴ άThe Language of 

Science and Technology: [ƛƴƎǳƛǎǘƛŎǎ ŀǎ ŀ ǇŀǊǘ ƻŦ ŀ ƳǳƭǘƛŘƛǎŎƛǇƭƛƴŀǊȅ ǎǘǳŘȅ ǇǊƻƎǊŀƳέ ŜȄŀƳƛƴŜǎ 

terminology, especially the formation of adjectives using premodification to effectively and 

precisely communicate within a specific discourse community. The author provides examples of 

the shared profession knowledge as part of the language of Science and Technology so that 

English language teachers can better understand the ways specific terminology is created as a 

precise description of reality in the daily professional lives of Electrical Engineers. 

Another contribution involving new technologies is by Maria de Lurdes Martins, Gillian Moreira 

and !ƴǘƽƴƛƻ aƻǊŜƛǊŀ ƻƴ ά!ǇǊŜƴŘƛȊŀƎŜƳ ŘƛŀƭƽƎƛŎŀΣ ŘƛŀƭŞǘƛŎŀ Ŝ ŀǳǘşƴǘƛŎŀ Řŀ ƭƝƴƎǳŀ ƛƴƎƭŜǎŀ ŎƻƳ 

ǊŜŎǳǊǎƻ Ł ²Ŝō нΦлέΣ ǿƘŜǊŜ ǘƘŜ ŀǳǘƘƻǊǎ ŘƛǎŎǳǎǎ ǘƘŜ ƻǇŜƴΣ ǇŀǊǘƛŎƛǇŀǘƻǊȅ ŀƴŘ ǎƻŎƛŀƭ ƴŀǘǳǊŜ ƻŦ ²Ŝō 

2.0 and the challenges it brings to foreign language classes. This paper, which describes the 

design and implementation of an action research project in English language courses, focuses 

on the interactional tasks that were implemented using Web 2.0 tools and their results, which 

led to the creation and maintenance of dialogic processes for the production of collaborative 

outputs through an active involvement of students in solving authentic activities, while 

developing their capabilities to manage individual and collaborative learning processes. 

Luisa Salvati and Luŀƴŀ /ƻǎŜƴȊŀΩǎ ŀǊǘƛŎƭŜ ƻƴ ά¢ŜŀŎƘƛƴƎ CƻǊŜƛƎƴ [ŀƴƎǳŀƎŜǎ ŦƻǊ {ǇŜŎƛŦƛŎ tǳǊǇƻǎŜǎ 

in Mobile Learning for the IƴǘŜǊƴŀǘƛƻƴŀƭƛȊŀǘƛƻƴ ƻŦ {a9ǎέ reflects on the role of Information and 

Communication Technologies (ICT) as enablers of foreign language learning and facilitators of 

internationalization. Their paper focuses specifically on the results of LSECON, a project that 

dealt with the implementation of language courses to support SMEs in the Tuscany region of 

Italy. 

To conclude the technologies section, the volume offers the results of a joint project that has 

dealt with working across cultures in tandem-learning situations albeit in a readily available 

online source, presented in Regina Mügge and María del Carmen Arau RibeiroΩǎ ŀǊǘƛŎƭŜ ƻƴ 

ά[ŀƴƎǳŀƎŜ [ŜŀǊƴƛƴƎ ǿƛǘƘ ǘƘŜ SEAGULL ¢ŀƴŘŜƳ 5ŀǘŀōŀǎŜέ, which delves into this rich European 

Union-funded project, an acronym for Smart Educational Autonomy by Guided Language 

Learning. The result of collaboration between 18 partner institutes from 11 countries, SEAGULL 

provides language learning material for 13 languages with a number of special online features. 

This tool for tandem partners who aim to continue working together after their first exchange 

offers linguistic support, suggested issues for discussion and a myriad of cultural information 

about the countries involved in the SEAGULL project. The authors provide a guided visit of the 

wealth of material available at http:// SEAGULL-tandem.eu/ that can be easily accessed by 

teachers and students alike. 

On the topic of Languages for Tourism Purposes, Gisela Soares and Teresa Pataco examine the 

specificities of language learning in the hospitality sector, namely in the areas of catering and 

restaurant service. Lƴ άΨ9ǳ ƴŜƳ ǎŜƛ ƻ ǉǳŜ Ş ǳƳ ōŀŘŜƧƻ ŜƳ tƻǊǘǳƎǳşǎΗΩΥ ǳƳ ǇǊƻƧŜǘƻ ŘŜ 

ŘŜǎŜƴǾƻƭǾƛƳŜƴǘƻ ŘŜ ǾƻŎŀōǳƭłǊƛƻ ŜǎǇŜŎƝŦƛŎƻ ŜƳ ƭƝƴƎǳŀ ƛƴƎƭŜǎŀ ǇŀǊŀ ŀ ƛƴŘǵǎǘǊƛŀ ƘƻǘŜƭŜƛǊŀέΣ the 

authors reflect on the teaching methodologies and results of an interdisciplinary project 

http://seagull-tandem.eu/
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developed by higher education students in TV Cooking Show, an English language course that 

aims to develop the specific vocabulary of students through research and task-based activities 

which enhance learner autonomy. 

In the following article by María del Carmen Arau Ribeiro and Florbela Rodrigues, these 

researchers consider the plethora of materials available from Tourism Marketing as an authentic 

source for teaching English, Spanish, Portuguese and French in higher education, drawing on 

commercial goods and promotional material on the respective countries to enhance 

intercultural awareness and to practice language skills based on maximizing communication and 

theories of visualization. The relevant and timely teaching sǘǊŀǘŜƎƛŜǎ ƛƴ ǘƘŜƛǊ ŀǊǘƛŎƭŜΣ άaŀƪƛƴƎ 

¢ƻǳǊƛǎƳ aŀǊƪŜǘƛƴƎ ²ƻǊƪ ŦƻǊ ¸ƻǳ ƛƴ ǘƘŜ C[ /ƭŀǎǎǊƻƻƳέ ŎƻǾŜǊΣ ŀƳƻƴƎ ƻǘƘŜǊǎΣ ǘƘŜ ǾŀƭǳŜ ƻŦ 

fostering positive attitudes toward error in foreign language use, problem-centeredness, and 

motivation. The authors find that, while simultaneously promoting student strategies for 

developing skills in global effectiveness in their future professions, discerning teachers can take 

steps to ensure that language users are immersed in a graphic and semiotic richness of cultural 

and linguistic messages.  

The final topic in the volume is dedicated to Content and Language Integrated Learning (CLIL), 

ōŜƎƛƴƴƛƴƎ ǿƛǘƘ ŀƴ ŀǊǘƛŎƭŜ ōȅ aŀǊƎŀǊƛŘŀ /ƻŜƭƘƻ ƻƴ ά{ŎŀŦŦƻƭŘƛƴƎ {ǘǊŀǘŜƎƛŜǎ ƛƴ /[L[ /ƭŀǎǎŜǎ ς 

ǎǳǇǇƻǊǘƛƴƎ ƭŜŀǊƴŜǊǎ ǘƻǿŀǊŘǎ ŀǳǘƻƴƻƳȅέ, in which she deftly attributes scaffolding and 

scaffolding strategies the key roles in CLIL teaching. She presents a brief overview of the origin 

of the concept as a teaching strategy, focusing on some recent studies, and systematizes the 

most relevant approaches and conceptual frameworks to scaffolding presented in those studies. 

As a conclusion, she argues for a broader, more extensive, continuous and innovative use of 

different scaffolding strategies in CLIL classes as an effective means to foster learner autonomy 

and progressively build their confidence in using a FL language for effectively dealing with 

content.  

The volume then concludes with ά¢ƘŜ {ǘŀǘŜ ƻŦ ǘƘŜ wŜ/[ŜǎΦǇǘ /[L[ ¢ǊŀƛƴƛƴƎ tǊƻƧŜŎǘέ, by María del 

Carmen Arau Ribeiro, Ana Gonçalves, Manuel Moreira da Silva, Margarida Morgado and 

Margarida Coelho, which provides an update to the developments in research and publications 

in the national project, from a collaboratively written book to numerous articles, presentations 

and posters, culminating in first place at the friendly competition in the strand From research to 

practice at the XIV CercleS International Conference on Enhancing Learners' Creative and Critical 

Thinking: The Role of University Language Centres in September 2016.  
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Intercultural Communicative Competence and the Management 

Dimension of Culture 

Monika Hrebackova 
Masaryk Institute of Advanced Studies, 

Czech Technical University, Prague, Czech Republic 

monika.hrebackova@cvut.cz 

Abstract 

The paper describes the impact of intercultural context on communication competencies in a 

foreign (English) language, as perceptions of other cultures are currently viewed as an integral 

part of effective intercultural communication and a tool developing competitive advantage, 

especially in the corporate sector. The paper identifies the components of intercultural 

competence, such as attitudes, knowledge and understanding; it also analyses different aspects 

of perception in other cultures, including work motivation, negotiations and labour relationships 

and explains some critical issues and their influence on intercultural communication in 

international teams and businesses. It shows where and why intercultural differences matter to 

global business and managers and examines how companies can anticipate cultural differences. 

It outlines Czech cultural values as seen by others and demonstrates business examples of 

typical symptoms of cultural clashing in effort to recognize potential faux pas ensuing from little 

cultural or social awareness. It briefly points out some strategies and frameworks implementing 

intercultural elements applicable to intercultural management. 

Keywords: Culture, Competence, Business 

Introduction 

The recurrent discussions on interculturalism and growing cultural diversity all over the globe 

make it nowadays more than ever an important topic we need to cope with. What, in fact, does 

it mean to manage cultural diversity and intercultural communication in a way consistent with 

the rapid development of new technologies and the changing nature of work which has 

transformed human society into a global community in the 21st century? What are the costs of 

ignoring cultural diversity? And what are the costs of lost opportunities because of insufficient 

intercultural competence?  

In business, the primary responsibility for communication in any organization rests with people 

in management positions since subordinates take cues on how to communicate from those 

above them. So what can we as managers and leaders do to improve intercultural 

communication in our organizations? 

The aim of this paper is to outline some cultural concepts, aspects of cultural adaptation, the 

relationship between culture and language, to identify a set of strategies for helping achieve 

better understanding, and to explain their relevance for international management and the 

impact of these culture-bound aspects in practical communication. It also compares some Czech 

cultural values to the values of the selected minorities living in the Czech Republic and 

demonstrates business examples of cultural clashing in an effort to recognize potential 

misunderstandings ensuing from little cultural or social awareness. 
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Models of Culture 

Four major classifications schemes provide frameworks for identifying international differences 

in culture. The picture of an iceberg based on the theory of E.T. Hall is well-known in English 

teaching circles. As shown in Figure 1, the hidden mass of an iceberg is a good comparison to 

show how hard it is to see or fully understand cultures. 

Apart from Hall´s iceberg model, there are several other theories: the model of cultural 

dimensions developed by Hofstede whose framework is one of the most prominent ones in 

international management. He identified four major dimensions of cultural values ς 

individualism-collectivism, power distance, uncertainty avoidance and masculinity-femininity 

(see Figure 3). Another model is the onion model by Trompenaars and Hampden-Turner or  

YƭǳŎƪƘƻƘƴ ŀƴŘ {ǘǊƻŘǘōŜŎƪΩs cultural orientation framework. 

Culture ς often defined as set of norms, values and beliefs that are expressed in different 

behaviours, artefacts and interactions ς is developed through language and each language 

provides a new view and a new angle to a land, its people, their lives and beliefs. Language is 

the key to tell their stories and their history. And this is where intercultural competence ς or 

incompetence ς begins. With mistakes and misunderstandings, with uneasiness and discomfort, 

sometimes even embarrassment. 

 

Figure 1 ï IŀƭƭΩs Iceberg Model of Culture (Penstone) 

Mistakes and misunderstandings, uneasiness and being uncomfortable or embarrassed, are 

typical symptoms of cultures clashing. Therefore, linking language and culture in an 

educationally relevant way is essential and recognizing potential "faux pas", raising the 

awareness of cultural differences, and finding cultural and socially acceptable reactions to cope 

with situations where the other active partner is not even aware of a cultural "faux pas", appears 

in the centre of intercultural communicative competence in a foreign language. 

http://www.referenceforbusiness.com/knowledge/Collectivism.html
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In practice, this can imply changing some aspects of conventional communication approaches, 

designing new elements and identifying and focusing on elements which have often been held 

back. Emphasizing practical communication and the role of polite discourse, degrees of 

formality, registers of language styles, and combining these with awareness-raising exercises 

with respect to culture-bound conventions and country-specific rules lie at the heart of good 

intercultural communicative training in a foreign language. The goals in second language 

acquisition are slowly shifting in the direction of avoiding conflict, minimizing misunderstanding, 

checking comprehension and responding in adequate ways. Needless to stress here that 

knowledge, implicit or explicit, cannot be omitted. 

Speaking of intercultural communicative competence, however, we need more than just 

knowledge and skills. If one in many definitions characterizes communication as producing and 

understanding discourse in a given context, in the intercultural context we speak about 

exchanging ideas and meanings by individuals who may have different assumptions and feelings. 

As competent language users, we should be aware that language opens doors to the world but 

each language provides only one particular view of the world. Our understanding is filtered 

through our own culture. Culture is revealed through using the language. 

The examination of discourse features may well provide useful information for intercultural 

understanding as it is the language which ultimately makes up interaction, and it is almost 

ŀƭǿŀȅǎ ŀ ǇŜǊǎƻƴΩǎ ǳǎŜ ƻŦ ƭŀƴƎǳŀƎŜ ǿƘƛŎƘ ŘŜŦƛƴŜǎ ƻǳǊ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ǘƘŜƛǊ ƛƴǘŜǊŎǳƭǘǳǊŀƭ 

competence. Interestingly, language is almost entirely ignored in the many definitions of 

intercultural competence which are used to provide the basis for training curricula and tests, 

ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ ǿƘƛŎƘ Ŏŀƴ ƘŀǾŜ ŎǊǳŎƛŀƭ ŜŦŦŜŎǘǎ ƻƴ ƛƴŘƛǾƛŘǳŀƭǎΩ ŎŀǊŜŜǊǎΦ /ƻƳǇŜǘŜƴŎŜ Ŏŀƴ ōŜ ǳǎŜŦǳƭƭȅ 

defined as  

άΦΦΦǘƘŜ ŀōƛƭƛǘȅ ǘƻ ƳŜŜǘ ŎƻƳǇƭŜȄ ŘŜƳŀƴŘǎΣ ōȅ ŘǊŀǿƛƴƎ ƻƴ ŀƴŘ ƳƻōƛƭƛȊƛƴƎ ǇǎȅŎƘƻǎƻŎƛŀƭ 
resources (including skills and attitudes) in a particular context. For example, the ability to 
ŎƻƳƳǳƴƛŎŀǘŜ ŜŦŦŜŎǘƛǾŜƭȅ ƛǎ ŀ ŎƻƳǇŜǘŜƴŎŜ ǘƘŀǘ Ƴŀȅ ŘǊŀǿ ƻƴ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ƪƴƻǿƭŜŘƎŜ ƻŦ 
language, practical IT skills and attitudes towards those with whom s/he is communicatingέ. 
(OECD 2003) 

The Components of Intercultural Competence and the Management 

dimension of culture 

Intercultural competence is a combination of attitudes, knowledge, understanding and skills 

applied through action which enables individuals to understand themselves and others in a 

context of diversity, and to interact and communicate with those who are perceived to have 

different cultural affiliations from their own (Council of Europe 2011), to respond appropriately, 

effectively and respectfully when interacting and communicating with such people and to 

ǳƴŘŜǊǎǘŀƴŘ ƻƴŜǎŜƭŦ ŀƴŘ ƻƴŜΩǎ ƻǿƴ ƳǳƭǘƛǇƭŜ ŎǳƭǘǳǊŀƭ ŀŦŦƛƭƛŀǘƛƻƴǎ ǘƘǊƻǳƎƘ ŜƴŎƻǳƴǘŜǊǎ ǿƛǘƘ ŎǳƭǘǳǊŀƭ 

ΨŘƛŦŦŜǊŜƴŎŜΩΦ 

In management the key dimensions of culture focus on (1) communication, both the language 

and the non-verbal signs of communication; (2) leadership including the distribution of power 

and decision-making; and (3) organization of work, gathering and distributing information and 

measuring results (Figure 2). 
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Figure 2 ς Management Dimensions of Culture (based on Rugman 2009) 

One thing that is seldom brought to people´s attention is their own comprehension of certain 

cultures and cultural concepts. Foreign language knowledge often remains separated from the 

knowledge and understanding of the first language and culture. This means that the cultural 

information learners get about the target language often does not influence their own identities 

and the ways in which they formulate ideas about their own language and culture.  

An intercultural orientation in a foreign language, therefore, ǎŜŜƪǎ ǘƻ ǘǊŀƴǎŦƻǊƳ ǎǘǳŘŜƴǘǎΩ 

identities in the process of language learning so that they would understand that culture is not 

merely information about different people, but a framework which these people use to 

exchange ideas, negotiate meanings and understand social reality. 

A deeper insight into particular national cultural attitudes based on Hofstede's research and the 

research of his colleagues is provided in country scores describing attitudes to power distance, 

individualism, masculinity, pragmatism, certainty avoidance and indulgence, on the dimensions 

of national culture. Hofstede studied thousands of cultures from all countries and compiled 

them into a great source of knowledge for many to compare cultures differences for economics 

and social reasons. A sample chart showing scores of the Czech Republic is presented in Figure 

3, compared to values of Russia and Vietnam, which are geographically located to the east of 

the Czech Republic, and Great Britain, representing the Anglophone culture and geographically 

seated in the west. 



I. Languages, Culture and Employability 

6 

Figure 3 ς Developed from Hofstede´s 6-D Model (The Hofstede Centre) 

The description through HofstedeΩs 6-D Model gives the overview of 6 main features: the power 

distance (need for and accepting authority and power, tolerance to unequal distribution of 

power), individualism (I or WE as a group), masculinity (prevailing masculine values such as being 

the best or feminine values such as liking what you do), uncertainty avoidance (avoiding risk, 

preference of structured and unambiguous situations), pragmatism (truth depends on a 

situation, context and time)and indulgence (low score in indulgency shows low tolerance, 

tendency to pessimism and less emphasis on leisure time). 

Beyond HofstedeΩs theory 

{ƛƴŎŜ ƛǘ ǿŀǎ ŦƛǊǎǘ ǇǳōƭƛǎƘŜŘ ƛƴ мфулΣ IƻŦǎǘŜŘŜΩǎ ŎǳƭǘǳǊŜ ŦǊŀƳŜǿƻǊƪ Ƙŀǎ ōŜŜƴ ƛƴŎƻǊǇƻǊŀǘŜŘ ƛƴǘƻ 

the work of academic researchers and intercultural trainers alike. Although we mention his 

findings above and do not wish to question the value of his research, it is worth pointing out 

some of the shortcomings of the methodological basis for which he has been frequently 

criticised. The methodological criticism points out that cultures are not limited to values, nor are 

they extremely stable, culture may be an effect, not only the cause, geographical boundaries are 

not optimal for clustering cultures, low scores and ranking may create a false perception of 

cultural homogeneity, and finally matched samples are not always helpful for the study of 

cultural differences and can lead to cultural stereotypes. 

If we consider the implications for HofstedeΩǎ theory, for example, from the point of view of 

work motivation and the motivation practices used frequently by managers, we find out that 

they are more suitable for individualistic cultures rather than collectivist ones. Taking the 

example of motivation for treatment questionnaires with many questions revolving around άLάΣ 

would an employee in a collectivist culture who is not interested in competition or in comparing 

his/her performance to his/her peers considered unmotivated? Would a woman from a 

masculine culture (e.g. Japan) be considered less motivated compared to her female 

counterpart from a more feminine culture (e.g. Sweden)? Obviously, these attributes need to 

be modified to fit the culture in which they apply. As suggested by Landy and Conte (2010), it is 

reasonable to pursue them within one culture before looking at its applicability in different 

cultural contexts because there is a reason to suspect that such differences in response patterns 

will appear when they are examined from an intercultural perspective. Similarly, if we look at 
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goal setting, managers across cultures generally tend to employ four key motivation practices: 

rewarding high performers, allowing subordinates to make decisions, modifying tasks 

assignments and implementing quality improvement interventions such as TQM or quality 

circles ς focusing subordinates on strategic objectives. Considering different combinations of 

power distance and individualism we might learn that in individualistic culture with high power 

distance, it might be more appropriate to assign goals to a worker rather than involve the worker 

setting those goals. In contrast, in collectivist cultures with low power distance, the work group 

might be responsible for goal setting, whereas in high power culture goals might simply be 

assigned to the group. 

Strategies for Achieving Effective Intercultural Communication 

Intercultural management strategies include a number of different elements as indicated in 

Table 1, we illustrate some of those which refer or may pose obstacles to mutual intercultural 

understanding. They can be integrated into foreign language classes or are undertaken as part 

of corporate or professional development courses. 

άYŜŜǇ ƛǘ ǎƘƻǊǘ ŀƴŘ ǎƛƳǇƭŜ όYL{{ύέ ƛǎ ǘƘŜ ǇǊŀƎƳŀǘƛŎ ǎǳƎƎŜǎǘƛƻƴ ǘƻ ǇŜƻǇƭŜ ǳǎƛƴƎ ōǳǎƛƴŜǎǎ 

correspondence today. This is helpful if we mean the exchange with Northern European or North 

American business partners. Convincing empirical evidence has been provided, however, to 

show that in large part of Asia, the KISS strategy might be considered inappropriate. If positive 

relationships are sought by means of correspondence with e.g. new partners, much face-work 

is expected, which may feel alien to many Europeans or North Americans and they may need 

explicit training. 

Regardless of their format, however, intercultural interaction practices are intended to bring 

three kinds of results: cognitive, behavioural and affective (emotional) as presented in Table 2. 

When doing business and building strategic partnerships in foreign cultures, it is simply not 

sufficient to learn the language and customs of the host country, there are countless intangible 

factors that influence success or failure of an intercultural venture and it is here where the 

practical benefits of using such practices become obvious. Effective intercultural interaction 

helps building trust and partnerships, reduces cultural shock and its unpleasant syndromes such 

as irritability, anxiety and alienation from co-workers. Reconciling intercultural communicative 

differences leads to creativity, innovation and synergy for productive work performances. 
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Table 1: Communication Competencies for Intercultural Interaction (based on Spencer-Oatey & Stadler 2009) 

Intercultural Competence Intercultural Communication Strategy 

Communication management Chooses modes of communication that suit the particular communicative purpose 
Establishes and agrees to suitable communication protocol 

Takes steps to deal with communication problems 
Allows adequate time for achieving satisfactory understanding 

Building of shared knowledge Elicits background information that is needed for mutual understanding/negotiation 
Exposes appropriately own intentions 

Active listening and  
Attuning 

Signals that listening is taking place 
Regularly checks and clarifies the meaning of important words and phrases to ensure that all 

participants get the same meaning 
Notices potential misunderstanding 

Observes and pro-actively studies indirect signals (intonation, body language, eye contact) 
Learns to interpret the signals appropriately in different contexts 

Language adjustment and 
Stylistic flexibility 

Adapts to the recipientsΩ proficiency level to maximize comprehensibility Adapts especially 
in aspects such as: speed, frequency and length of pausing, sentence structure, use of 

idioms, use of accents and dialects 
Structures and highlights information by using discourse markers, sequencing information, 

using visual or written aids 
Builds a repertoire of different styles to suit different purposes, contexts and audiences 

Language learning Confident to use foreign languages 
Tries out words and expressions in unfamiliar language 

 

Table 2: Outcomes of Intercultural Performance following intercultural training (based on Spencer-Oatey & Stadler 2009) 

Area of performance Outcomes of Intercultural Communication Strategies 

Attitudes/Emotions 
Appropriate personal 
emotional responses 

Higher work motivation and involvement in intercultural interactions 
Improved perception and relationship with intercultural teams 

Higher adjustment to stress 
Broader personal adjustment 

Increased self-confidence 
Increased receptive and listening attitudes 

LƴŎǊŜŀǎŜŘ άǿƻǊƭŘ-ƳƛƴŘŜŘƴŜǎǎέ 
Personal feelings that people have more control over problems related to intercultural 

Knowledge 
Understanding own and 

other´s culture 

Improved culture general and culture-specific understanding from the perspective of own 
culture 

Improved culture general and culture-specific understanding from the perspective of 
members of other cultures 

Development of more complex ways of thinking 
Progress in cultural transition 

Behaviour 
Appropriate behaviour and 

communication 

More effective job performance 
Increased ability to solve problems  

More realistic goal setting and expectations 
Generating ideas and fuelling innovation 

Business Contexts 

Intercultural management issues arise in a range of business contexts. Within individual 

companies, for example, managers from a foreign parent company need to understand that 

local employees from the host country may require different organization structures and HR 

procedures. In international mergers and acquisitions realizing the expected synergies very 

often depend on establishing structures and procedures that encompass both cultures in a 

balanced way. Cross-border joint ventures, alliances, or buyerςsupplier relationships between 

two or more companies also require a cultural compromise. Finally, for many businesses to sell 

successfully to foreign customers requires culturally sensitive adaptations to products, services, 

marketing, and advertising.  

Figure 4 outlines, at the most general level, links between business contexts and particular 

characteristics of individuals or groups that are influenced by social and cultural norms of a 

particular region (Rugman & Collinson 2009). At the face-to-face level in meetings, the language 

ŀƴŘ ōŜƘŀǾƛƻǳǊ ƻŦ ŘƛŦŦŜǊŜƴǘ ǇŜƻǇƭŜǎ ǾŀǊȅ ŀƴŘ ǘƘŜƛǊ Ƴǳǘǳŀƭ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŜŀŎƘ ƻǘƘŜǊΩǎ ŎǳƭǘǳǊŜ 

will influence the effectiveness and efficiency of communication between them. This influences 
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how well multicultural workplaces operate at all levels, from strategy setting at the senior level 

to plant-floor operations. Firms also tend to have different organizational and decision-making 

practices depending on where they have evolved and which cultures and subcultures they 

encompass. For firms to build successful alliances and partnerships, or for mergers activities to 

succeed at the company-to-company level, there needs to be an understanding of the 

organizational differences between them. This covers practically every element of corporate 

organizations from decision-making structures and systems and managementςlabour 

ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǘƻ ƛƴŘƛǾƛŘǳŀƭ ŜƳǇƭƻȅŜŜǎΩ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘ ǘƘŜƛǊ ǿƻǊƪ ŀƴŘ ǘƘŜƛǊ ŜƳǇƭƻȅŜǊΦ CƛƴŀƭƭȅΣ 

culture influences the behaviour and preferences of clients and customers. To sell successfully 

in a foreign market, a manager needs to adapt his or her product or service to meet the different 

needs of that particular group of customers. Any alteration in advertising, marketing, product or 

service features, after-sales support, technical back-up, documentation, etc., will be partly 

guided by cultural differences. Failure to do this ends in the kinds of intercultural mistakes and 

communication blunders. For example, in 2002, Umbro the UK sports manufacturer had to 

withdraw its new sneakers called the Zyklon. The firm received complaints from many 

organizations and individuals as it was the name of the gas used by the Nazi regime to murder 

millions of Jews in concentration camps. Another example of intercultural conflict and marketing 

mistake is connected with the "Traficante" case, an Italian brand of mineral water, which 

received a warm welcome in Spain's underworld as in Spanish it translates as "drug dealer".  

Knowledge of local language can permit a clearer understanding of a situation, provide access 

to local people, pick up nuances, implied meanings and other information that is not stated 

outright. 

 

Figure 4- The Importance of Culture in Different Business contexts (based on Rugman & Collinson 2009) 

Conclusion 

Intercultural encounters have nowadays become an everyday occurrence for large numbers of 

managers in many countries. Therefore, it is vital that their intercultural competence is 

developed in order to enable them to understand, appreciate and respect each other across 

cultural differences, and to enable them to contribute actively to societies that benefit from 

diversity. Developing intercultural competence in the English language has been a powerful tool 
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for achieving this as over 74% of communication is carried out by non-native English speakers 

(Gradol 2006) and there is an increased interest in intercultural competence-based 

communication which has become a competitive advantage for many managers, project teams 

and businesses. 

This paper has presented some concepts and frameworks for intercultural communicative 

language competence. It recognizes that it is a complex and dynamic process in line with EU 

trends which needs to be incorporated in management training. However, there are still 

unanswered questions for future debates. 
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Abstract 

Multilingualism has become the norm rather than the exception worldwide. Morocco is no 

exception. This paper seeks to address the issue of multilingualism and language teaching in 

Morocco with a special focus on the functional specialisations of the languages existing in the 

linguistic map of Morocco to consider their economic benefits for the Moroccan labour market. 

The linguistic map of Morocco and the attitudes of seven interviewees in both national and 

international companies are qualitatively analysed to reveal the real linguistic needs of 

Moroccans in the era of a globalised economy. A hint is made to the Moroccan language 

planning policies and the leading institutes namely, the Institute of Studies and Research on 

Arabization and the Royal Institute of the Amazigh Culture, whose roles respectively are to 

promote Arabic and Amazigh languages in all Moroccan walks of life. Policy-makers should 

encourage the acquisition of foreign languages in Morocco and meet the requirements of the 

flourishing business between Morocco and its close neighbours and commercial partners. The 

hypothesis introduced is that, to increase employability, the new job candidates need to have 

some linguistic skills that should meet the prerequisites of both the local and global job markets. 

To improve Moroccan economic performance, proficiency in different languages, especially 

English, is a must. The recent progressive free trade agreements ratified by Morocco, with the 

USA, the European Union, Turkey, Egypt, Jordan, Tunisia and the United Arab Emirates, suggests 

that the most appropriate language to play the role of a lingua franca would be English. 

Keywords: Multilingualism, Moroccan Language Planning Policy, Language Attitudes  

Introduction 

In a globalised economy, the mastery of foreign languages has become an urgent requirement. 

This paper attempts to investigate the issue of multilingualism and its link with employability 

and the complexity of the Moroccan linguistic map. The general objectives of the Moroccan 

educational system will be briefly examined, pinpointing the language  offer in education, noting 

the position given to English compared to other foreign languages. After defining key concepts 

such as employability and an overview of the current job market in Morocco, an account of 

Morocco's trading performance will be provided, the languages of its main trading partners and 

the frequency of export by trading partners. All these elements, along with interviews in both 

national and international companies, suggest that there is an urgent need for change in policy 

for foreign language and especially English teaching in Morocco. 

The linguistic profile of Morocco 

Morocco is distinguished by a more or less harmonious coexistence of many languages.  The 

Amazigh language with its three varieties, namely Tarifit, Tamazight and Tachelhit are used in 

different regions in Morocco by Amazighophones. The Amazigh language gained official status 
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in the constitutional reform of 2011 although Arabic and its regional varieties are widely used 

by Moroccans, irrespective of their ethnic backgrounds. Therefore, the Amazigh-Arabic 

bilingualism is more a characteristic of Amazighs than Arabs. French is the strong rival of Arabic 

first bequeathed to Moroccans by the French protectorate.  Now, French is challenging national 

languages in nearly all Moroccans' occupations.  Spanish, which was inherited from the previous 

Spanish colonisation, is prevalent especially in the north and south of Morocco. English is taught 

in the Moroccan schools and institutions as the second most important foreign language after 

French. All these languages and their varieties are engaged in a competition where each of them 

is trying to defend its territories through arguments related to ethnicity, ideology, economy, and 

politics. 

According to the Moroccan Charter on National Education (1999), preschool and primary 

educations are geared towards functional communication of a first and after a second foreign 

language. Nevertheless, in reality, the first contact that pupils have at the primary public school 

with French, their first foreign language, begins in the third year. The second foreign language, 

generally English, is supposed to begin in the fifth year of the primary school although some 

public schools only introduce it in the ninth year. 

The High Council of Education (CSEFRS 2015) has evaluated the way the National Educational 

Charter has been executed. One of its goals is to address the malfunctioning and difficulties that 

the educational system is facing and suggest ways to overcome them. In his speech in front of 

the parliament, the King of Morocco Mohamed VI (2014) reiterated the importance of the High 

Council's role and urged educational decision-makers to give more importance to the mastery 

of foreign languages.  

According to the strategic vision of reform through the year 2030 (CSEFRS 2015), Arabic is the 

first language of schooling. It is a national aspiration to promote the use of Arabic in different 

fields of science, knowledge and all walks of life. Arabic status should be strengthened to ensure 

its development, modernisation, simplification, and improvement of its education through 

renewing its teaching approaches and methods. The Amazigh language is also an official 

language of the state as it stands for the common heritage of all Moroccans. Its teaching in 

schools was introduced in 2003 and should be developed within the educational system through 

a clear national plan and in accordance with the provisions of the constitution. This plan covers 

consolidation and development of what has been achieved concerning the Amazigh language 

within the national language planning policy, the training of human resources and the 

preparation of the didactic resources necessary for its teaching. It also takes into account the 

constitutional provision for the development of an organic law to fulfil the vision to integrate 

this language in primary and secondary school education and Amazigh studies at university. 

Of the foreign languages in Morocco, English and Spanish are the most used in the world of 

communication, integration with the society of knowledge and openness to different cultures 

and civilisations. The High Council of Education (CSEFRS 2015) recommends that the teaching of 

these languages should be developed through appropriate pedagogical approaches promoting 

their early learning. The proposed language aims at achieving the following objectives: 

¶ Achieving fairness and equal opportunities for the mastery of languages and quality of 

learning. 

¶ The ability of the learner to master and communicate in Arabic and Amazigh as well as 

two foreign languages. 
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In line with (CSEFRS 2015), the functional role of these languages would be the anchoring of 

identity, openness to the world, acquisition of knowledge, competencies, cultures, promotion 

of research, socioeconomic, and cultural integration in the values system.  

With Arabic, the principal language of instruction, linguistic switching to French will be 

implemented progressively. The teaching of some subjects will be done in French in both the 

junior and secondary school. English will gain some ground by its future integration in the next 

ten years, as a language to be taught in the fourth year of primary school to allow enough time 

to prepare the required human resources and educational tools to teach some subjects in the 

secondary school in the medium term. In higher studies, scientific and technical research in all 

specialities will be promoted in English. Besides, in vocational training, English will be integrated 

as a medium of instruction in some subjects alongside other languages. Finally, the High 

/ƻǳƴŎƛƭΩǎ ǎǘǊŀǘŜƎƛŎ Ǉƭŀƴ ǎǳǇǇƻǊǘǎ ǘƘŜ ƛƴǘǊƻŘǳŎǘƛƻƴ ƻŦ ŀ ǘƘƛǊŘ ŦƻǊŜƛƎƴ ƭŀƴƎǳŀƎŜΣ ǎǳŎƘ ŀǎ {ǇŀƴƛǎƘ ƻǊ 

German. In the secondary school, the programmes and curricula for teaching foreign languages 

will be revised according to new approaches and methods.  

French consolidates its position as a compulsory foreign language throughout primary school as 

a taught language. In junior and secondary school, French in a medium term will be used to 

teach some subjects, which is a clear sign of the reconsideration of the Arabization planning 

policy.  

The current language offer in education 

Table 1 ς  Primary education (1stς6th): Number of hours of instruction per week of languages at different levels 

 

Language 1st and 2nd year 3rd and 4th year 5th and 6th year 

Arabic  11 h 6 h 6 h 

French  Ø 8 h 8 h 

Table 2 ς Junior Secondary school (7th-9th): Number of hours of instruction per week of languages at different levels 

Language 7th Year 8th Year 9th Year 

Arabic  6h 6h 6h 

French  6h 6h 6h 

Table 3 ς Secondary school (10thς12th): distribution of hours allotted to each taught language 

 

 

Subjects 

Number of hours per week in each year by section and option  

Letters section Experimental 

Sciences  

 

Mathematical Sciences 

Core 

course 

Letters  Language 

Option  

 

Core 

course 

Option 

A 

Option 

B 

 1st  2nd  3rd  2nd  3rd  1st  2nd  3rd  1st  2nd  3rd  2nd  3
rd  

Arabic  5 5 5 5 5 2 2 1 2 2 1 2 1 

French  5 5 5 5 5 4 4 4 4 4 4 4 4 

Second foreign 
language 

5 4 4 6 6 4 3 3 4 3 3 3 3 

 

A quick inspection of tables 1-3 on the distribution of the number of hours allotted to languages 

in Moroccan schools according to the Ministry of Education and Vocational Training 
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demonstrates that in the first two years of the primary school, Arabic is the only means of 

instruction. The Amazigh language, despite its official status, is timidly included in some primary 

schools throughout the country. Indeed, in 2003-2004, Amazigh was officially taught in 344 

schools (Farhad 2011). Although in the third year of the primary school French gets the upper 

hand over Arabic, the situation is more balanced in the Junior Secondary Education as both 

Arabic and French are allotted six hours weekly. The situation is nearly reversed in the secondary 

school, where there seems to be an equity between Arabic and the foreign languages in literary 

options whereas for scientific options foreign languages overshadow Arabic. In contrast to public 

schools, in private schools students' contact with foreign languages is generally done earlier.  

The legitimate question to be raised here is whether the introduction of French in primary school 

is judicious, knowing that French is not prominent as a language of science, business, or even 

international communication. Obviously, the most adequate and appropriate language for that 

role in Morocco would rather be English. 

To discuss the relationship between language mastery and employability, the importance of 

employment needs to be stressed. According to the High Commissioner for planning (Lahlimi 

2011), employment, fosters social inclusion and is the surest factor in improving living conditions 

and preventing risks of poverty and vulnerability, needs to be considered the most appropriate 

to assess the level of social cohesion in a country.  Employment also plays an important role in 

the creation of wealth and income distribution. Moreover, in household surveys access to 

employment is systematically indicated as one of the primary needs and priorities of the 

Moroccan population.  According to the European Strategic Framework for Education and 

Training (2010), employability is a combination of factors that empowers individuals to progress 

towards employment and advance in their careers. 

In Morocco the need for employment is very acute as the majority of the population is young 

and of working age.  According to the High Commissioner for Planning (Lahlimi 2011), the 

Moroccan economy is, generally, able to generate up to 156.000 jobs annually with 75% filled 

by men and 25% by women. The service sector seems to create most jobs in urban areas with a 

rate of 69% compared to 31% for rural areas, concentrated in regions, which are highly dynamic 

in terms of growth and contribution to GDP, such as Casablanca. Globally one employee out of 

three has a diploma of which 23.7% are high school graduates and only 10.8% are from higher 

education suggesting that the more you study in Morocco, the less chance you have to get a job. 

Unemployment remains particularly high among people of the age between 15 and 24 with 

17.6% nationally and 31.3%, specifically in urban areas. Of these, the unemployment rate of 

18.1% for university graduates contrasts with 16% for high school graduates. This rate is 

comparably higher in the case of faculty laureates with 22.3%. Young first-time job seekers 

constitute 50% of the volume of unemployment in 2010.  

This job market, hostile to young Arabized graduates suggests the failure of the Moroccan 

άǇŀǊǘƛŀƭέ !ǊŀōƛȊŀǘƛƻƴ ƻŦ ǎŎƛŜƴǘƛŦƛŎ ŘƛǎŎƛǇƭƛƴŜǎ ǳǇ ǘƻ ǘƘŜ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭΦ {ǘǳŘŜƴǘǎ ǿƘƻ study 

scientific subjects in high schools in Arabic choose to study letters in university to avoid difficult 

science courses that are exclusively delivered in French (Kesbi 2003).  Consequently, the job 

market in Morocco is still French-dominated. Therefore, the mastery of French is a sine qua non 

condition to be accepted in the majority of jobs. 
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Major destinations of Moroccan products and the value of foreign 

languages mastery  

According to the Centre of International Commerce (2012), Morocco's trading partners are as 

follows: 

 Table 4 ς Morocco export partners 

France Spain Other European countries India Other countries from Asia and the Pacific Africa 

26% 16% 24% 7% 13% 8% 

The European countries constitute 66% of this list, as the first trading partners of Morocco with 

France as the first commercial associate and investor due to historical, political, economic and 

linguistic reasons. Indeed, the fact that Morocco is a francophone country makes it easier to 

trade with countries sharing the same language. 

 Table 5 ς aƻǊƻŎŎƻΩǎ ǘǊŀŘƛƴƎ ǇŀǊǘƴŜǊǎ ƛƴ Sub-Saharan Africa 

Senegal Mauritania Ivory Coast Guinea Equatorial Guinea Nigeria Ghana Angola 

10% 10% 8.1% 8.1% 4.9% 7.7% 7.3% 4.8% 

A detailed look at the trading partners in Sub-Saharan Africa reveals that, among the first eight 

clients of Morocco, five countries are francophone, namely Senegal, Mauritania, Ivory Coast, 

Guinea and Equatorial Guinea, while only two countries are English-speaking: Nigeria and Ghana 

and, finally, one Portuguese-speaking country: Angola.  English seems to constitute a linguistic 

barrier, among other things, to new Anglophone markets for Moroccan products as 

demonstrated by the direct investment of Morocco in Africa between 2003 and 2013. The 

countries where Morocco has been able to establish itself as a regular trade partner are all 

francophone namely, Mali, North African countries, Sub-Saharan Africa, Ivory Coast, Burkina 

Faso, Senegal, Gabon, Cameroon and Togo.  

According to Doughty and McPake (2005), the mastery of foreign languages has personal, social, 

political, and economic benefits. First, proficiency in foreign languages enables greater 

interaction and exchange of information with foreigners and facilitates the process of visiting or 

even settling in other countries. The immediate dividend, then, is the ease in geographical 

mobility to either pursue studies abroad or live there.  It is noted here that Moroccan culture 

has a strong belief in the benefit of continuous human movement for those who aspire to 

improve their lives. The wise saying in Arabic: "Fi Lharaka Baraka" suggests that "Lharaka", 

literally meaning movement, entails "Baraka", i.e. more opportunities and blessing. In contrast, 

sticking to one place and meeting the same people equals stagnation in not only the expertise 

but also social and psychological isolationism, substantially reducing any chances of success. The 

skills acquired in foreign language classes can further have a political value, as they are easily 

transferable to citizenship education. Students of foreign languages learn teamwork through 

group discussions, where they are encouraged to express their thoughts freely, which can also 

help in consolidating international relations as the student is prepared to live in and accept a 

multilingual world. 

Spending time and energy in learning foreign languages is acceptable and supported since they 

are the key to employability, especially in the era of globalisation where countries are doing 

business nationally and internationally.  The students specialised, for instance, in the English 

language in Morocco have access to a full-fledged subject including courses that can be very 

useful in the labour market such as Business English together with related areas of business 
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communication, public speaking. Students are trained to be not only linguistically but also 

culturally competent in English, their curricula also include subjects like British and American 

culture.  

Foreign language mastery is the equivalent of professional success in Morocco. 

Notwithstanding, a balance should be sought to reach a better matching between national 

language planning policies that support Arabic and, to a lesser extent, Amazigh, for identity 

reasons and responding to the logic of the job market that requires foreign language proficiency. 

Evidently, while buying can occur in any language selling requires using the language of the 

client, which in the global market happens to be English. The idea that French is the language of 

professional success has begun to be questioned as many multinational companies specialised 

namely in maritime, airfreight, telecommunications and aeronautics, use English as their main 

business language and have been set up in Morocco. 

Seven respondents were randomly selected from national and international companies and 

engaged in a semi-structured interview about their attitudes to foreign language mastery needs 

for both the local and global market. The interview was supported by the personal observation 

of the researcher as a native Moroccan to achieve a reliable and comparable qualitative data. 

The language most used by respondents in their daily responsibilities is French for Adil, the 

purchaser in a French cable manufacturing company, Said, the head of the port, Badr the team 

manager in a French auditing company, and Hassan the train driver.  Nonetheless, Ahmed, the 

regional sales manager in a German company producing chemical products, and Najlae, the 

junior product manager in a Fast Moving Consumer Goods British-Dutch company, both use 

English because they write regional reports. Aziz, the purchaser in the unique crude oil refining 

company in Morocco, claims that English has become a necessity as it is the language of the 

foreign investor and partner. 

According to the interviewees, English is used in all departments in the case of Ahmed and Najlae 

as they write regional reports and because the managers are anglophone foreigners. As for Said 

and Badr, they state that it is especially the sales department that uses most English besides that 

it is the language used for ship pilotage, towing, and maintenance. English is the lingua franca 

in the port while dealing with the vessels of captains from different countries. For Adil, it is 

principally the service of import that uses English as the suppliers use this language. Last but not 

least, Aziz claims that English is used by the managing team and all departments in contact with 

foreign clients and suppliers. The only exception is Hassan who asserts that French is the only 

language used for all instructions in the rail transport company.  

As for the language they deem important for their career promotion, all informants agree that 

English is undoubtedly very important as everybody use it in the world of business. It can 

facilitate joining a multinational company as is the case for Adil.  Ahmed states that for him 

German is also important as he works for a German company.  Finally, Najlae, though highlights 

the importance of English, adds that she would like also to master Turkish as they report to 

Turkey. Furthermore, to analyse their attitudes towards foreign language mastery, informants 

were questioned about the language they would advise a friend to master to be recruited in 

their company. All of them agreed that the mastery of English is an asset for the previously 

mentioned reasons.  

With regard to the languages used by the respondents' companies in the Moroccan market, 

French seems to predominate as all educated Moroccans, more or less, master this language. 

Arabic is also used, to a lesser extent, especially when dealing with the public sector; while 
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Amazigh language is not used at all. Contrastively, English is the language used more by the 

informants' companies in the international market even if they sometimes try to adapt to the 

language of the country where they undertake their business. Nevertheless, English remains the 

best alternative as it is the leader business language worldwide. 

The last question concerned the foreign language that is most needed in Morocco to improve 

its economic performance. Most of the interviewees opted for English mostly for its worldwide 

business use besides enabling Moroccans to keep pace with all the technological developments 

to achieve a competitive advantage. Interestingly, both Ahmed and Najlae highlighted the 

importance of other foreign languages such as German, Chinese, and Turkish because they are 

the languages of booming economically powerful countries. 

Ramaswami et al. (2012) focused on the advantage of using English in Morocco taking into 

consideration indicators such as Foreign Direct Investment (FDI %). Despite the predominance 

of France in terms of FDI, recently this position has been challenged by Spain and English-

speaking countries, as the latter registered 15% of the total FDI in 2010. The preponderance of 

the English language resides in the number of national and international companies established 

in Morocco that are providing English language training for their employees, especially middle 

and senior executives. There are even many employees who invest personally in studying English 

because they are convinced that this language can boost their career prospects. According to 

Grin (2011), the linguistic competence is linked to the income of an individual, most significantly 

for English. Moroccan decision-makers are aware of the importance of English worldwide, as 

reflected in the circular letter issued by the Minister of Higher Education Daoudi (2014) stating 

that the mastery of English has become a required skill for newly recruited  university teachers 

in many areas such as science, technology, and management, among others, starting from 

January 2015. 

As reported by Ramaswami et al. (2012), only 2% of the jobs advertised online and in 

newspapers in Morocco do not require knowledge of English. In addition to confirming English 

as an asset, a comparison between salaries of some jobs in Morocco, such as managers, analysts, 

and secretaries, having, at least, an intermediate level in English shows an average salary 

increase of 12% compared with those who have no mastery of English. 

Conclusion  

A comparison between the public and private educational system in Morocco shows that private 

school students have earlier contact with foreign languages. Learners, though Arabized, are 

familiarised with French scientific concepts in the junior and secondary school to prepare them 

for a smooth transition towards the exclusive use of French as a medium of instruction in higher 

education of science studies. Therefore, the Moroccan educational system is not unified, as has 

been proclaimed by nationalists since independence. Instead, it is a badly-structured two-tier 

educational system where low-quality public schools are increasingly left to the poor or lower 

middle classes who have fallen through the cracks of the prosperity gap while private schools 

are destined for privileged and prestigious upper classes. 

Therefore, it is high time to provide adequate support for the mastery of foreign languages, both 

in public and private schools. Students, parents, policy-makers and employers alike should be all 

made aware of the importance of foreign language mastery, especially English, and its positive 

impact on the Moroccan economic performance. A dialogue between different businesses and 

universities should be established in order to decide together about the most needed foreign 
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languages both for the local and global markets. Media is also needed to spread the message 

about the relevance of foreign languages, such as English, in a global world to enable Morocco 

to gain a competitive advantage to attract more FDI from English-speaking countries and 

contribute to finding new outlets for Moroccan products all over the world, corresponding to 

the recent recommendations of the High Council of Education.  What remains to be done is that 

the Council's propositions should be put into practice the sooner the better. 
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